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Abstract:

The integration of Artificial Intelligence (Al) into higher education has significantly
influenced the teaching and learning of English. Al-powered tools such as automated writing
assistants, speech recognition systems, and adaptive learning platforms have transformed
traditional classroom practices by enabling personalized and flexible learning environments.
This paper examines the implications of Al in English Language Teaching (ELT), focusing
on its role in enhancing learner autonomy, improving language skills, and supporting data-
driven instruction. The study adopts a qualitative and analytical approach based on a review
of existing literature and classroom observations within the Indian higher education context.
It also explores key challenges associated with Al integration, including over-dependence on
technology, concerns related to academic integrity, issues of data privacy, and the digital
divide. The findings suggest that while Al contributes to improved efficiency and
accessibility in language learning, it cannot replace the human elements essential to effective
teaching, such as emotional intelligence and contextual understanding. The role of the
teacher is therefore redefined as a facilitator in an Al-supported environment. The paper
concludes that a balanced and ethical integration of Al is necessary to ensure meaningful and
sustainable learning outcomes.
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Fast changes in Artificial Intelligence have opened a fresh chapter in schooling,
changing how lessons are shared, reached, and checked. Because of machines that learn,
college classrooms now work differently than before, finding smart ways around old
problems. For learning English, helpful programs shaped by data patterns give students
stronger chances to grow speaking and understanding skills. Still widely used around the
world, English holds strong in schools and workplaces alike. Yet colleges face real hurdles
when teaching it - students arrive with vastly different experiences, skill levels differ sharply,
plus support for personal learning stays thin. Old-school lessons rarely keep up with such
messy realities.

Now imagine a classroom where tools shape lessons to fit each learner. These
systems give responses right away while tracking progress over time. One thing becomes
clear when you look closer: people still need to guide the process. Work made by students
might change form but must stay true to their own thinking. Decisions around what feels fair
or right come up more often now. Each step forward pulls us into deeper conversations about
trust, effort, and who holds responsibility. Starting with classrooms where digital tools now
speak louder than chalk, this study looks at what happens when artificial intelligence enters
university-level English teaching. Instead of just listing advantages, it digs into real shifts -
how learning changes, where problems pop up, sometimes quietly. Through scattered
examples and close observation, questions emerge about long-term effects, not just quick
fixes. Thoughtful usage takes center stage, nudging past simple automation toward choices
that weigh ethics alongside efficiency. What remains is a clearer view - not polished, but
grounded - in how tech reshapes both teacher roles and student paths.

Traditional approaches to English language teaching sometimes struggle to address
these differences within large classrooms and limited instructional hours. Al-supported
learning platforms can supplement classroom instruction by providing additional practice
and allowing students to learn at their own pace. Kasneci et al. (2023) identify opportunities
for large language models to support personalised learning, generate educational content,
and improve student engagement. Nevertheless, technological convenience should not be
confused with meaningful language acquisition. Students may receive grammatically correct
answers without developing the ability to communicate independently, organise arguments,
or evaluate information critically. Therefore, Al-generated feedback must be integrated with
purposeful classroom activities, collaborative learning, and teacher guidance.

Academic integrity presents another important challenge. Students may use Al to
generate essays, assignments, presentations, and project reports without sufficiently
engaging with the learning process. Consequently, the distinction between technological
assistance and intellectual dependence becomes increasingly important. Kasneci et al. (2023)
highlight concerns regarding the limitations, potential biases, and misuse of large language
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models. Universities therefore need transparent guidelines concerning Al-assisted writing,
attribution, originality, and assessment. Teachers can respond by combining written
assignments with oral presentations, classroom writing, reflective journals, and discussions
that reveal students’ independent understanding. Such approaches encourage responsible
technology use while preserving the value of original thought.

The integration of Al into university-level English teaching must ultimately be
evaluated through pedagogical effectiveness, accessibility, fairness, and ethical
responsibility. Institutions should consider unequal access to digital resources, data privacy,
algorithmic bias, and students’ capacity to verify Al-generated information. The long-term
objective should not be the complete automation of English teaching but the development of
a balanced learning environment in which technology and human expertise complement each
other. Responsible integration requires continuous teacher supervision, student awareness,
and institutional support. Al can expand educational opportunities, but meaningful
communication, critical thinking, creativity, and ethical judgement remain central to
language education.

The evolution of technology in language teaching can be traced from early
Computer-Assisted Language Learning (CALL) systems to advanced Al-driven platforms.
Recent studies highlight the role of Al in enabling adaptive learning environments that cater
to individual learner needs. At first machines only offered drills - repetitive tasks meant to
sharpen skills. Those early studies focused tightly on screens that taught bits of grammar or
vocabulary. Progress came slowly until something shifted - a quiet turn toward smarter
designs. Now lessons reshape themselves based on how someone learns. Machines listen,
respond, adapt without being told each step. Research once doubted such flexibility could
exist. Today it does, woven into software that watches and waits, then acts.

Now-a-days, computer-based writing helpers - like apps that spot grammar issues or
suggest better word choices - are common in English teaching. Because they give instant
feedback, learners can fix mistakes in structure, wording, or flow. At the same time, voice-
detecting software plays a big role in helping people sound more natural when they speak.
While some stick to basic drills, others mimic real conversations to build confidence. Still,
studies highlight some downsides when using Al for language instruction. Some experts say
machines struggle with grasping tone, feelings, or subtle cultural differences - key parts of
real conversation. On top of that, issues like cheating, copying work, and depending too
much on gadgets come up often in debates. Fewer classrooms mean more students per
teacher, yet machines might help - when electricity works. Internet gaps stop tools from
running smoothly across campuses. Some teachers struggle to use new software even if it
arrives. Old wiring in buildings slows down smart systems. Training lags behind tech rollouts
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in many colleges. Devices collect dust without proper guidance. Progress stalls where
support fades out.

It looks like Al could change how English is taught at colleges, tailoring lessons,
speeding things up, because it opens doors for more people. Still, slipping it into classrooms
needs thought, a steady hand, since rushing might cause problems. What really matters?
How tech mixes with real human talk. Even if machines help, they miss what teachers bring
- like sparking drive, building bonds, connection through words. Talking well grows best
when people respond, listen, share - not just systems. Learning a language lives in
conversation; without back-and-forth, something vital fades. Now it's different being a
teacher when Al fills the classroom. Instead of leading every lesson, they step back - helping
learners work through tech tools thoughtfully. Questions about right and wrong pop up more
often, so teachers stay close during those talks. With machines doing some tasks, human
insight becomes even more necessary. Without backing from institutions, Al cannot work
well in education. Good internet and tools come first, yet schools need them to function.
Teachers require learning opportunities so they can adapt new methods properly. Rules about
honesty in schoolwork plus handling private details demand clear outlines. Gaps between
those online and offline call for attention just as much. Equal chances to use devices matter
like sunlight through a window. When some lack access, fairness tilts off balance. Starting
fresh, India's mix with artificial intelligence brings openings alongside hurdles. Because
classrooms often pack too many students and supplies run short, technology might lend a
hand. Still, how well things work relies heavily on internet access, people knowing how to
use devices, plus whether schools are prepared inside their systems. The findings are:

1. The real challenge of artificial intelligence in English language teaching is not
whether machines can produce fluent sentences, but whether students can develop
the confidence to express ideas without depending on them.

2. A classroom may become technologically advanced while its learners remain
intellectually passive; therefore, the presence of Al should not be mistaken for the
progress of education.

3. When a student submits a perfectly structured essay generated by a machine, the
teacher faces a difficult question: is the submitted text evidence of learning, or
merely evidence of access to technology?

4. Al can correct a learner’s grammatical errors, but it cannot automatically explain the
personal experiences, cultural memories, and social pressures that influence the
learner’s choice of words.

5. The danger of excessive dependence on Al lies not only in the loss of writing practice
but also in the gradual weakening of a student’s willingness to struggle with ideas
independently.
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6. In multilingual Indian classrooms, English learning is not simply the acquisition of
grammatical rules; it is also the negotiation between a learner’s familiar linguistic
world and the unfamiliar demands of academic communication.

7. The success of Al in language education should be measured not by the number of
tasks it completes, but by the abilities students retain when the technology is
removed.

8. A teacher’s responsibility becomes more complex when an answer can be generated
within seconds, because the educational priority shifts from obtaining information
to questioning its accuracy, relevance, and intellectual ownership.

9. The future of English teaching may depend less on how intelligently machines
respond and more on how thoughtfully students learn to challenge their responses.

10. The most serious educational inequality may emerge when some students use Al to
extend their intellectual abilities while others use it as a substitute for developing
those abilities.

Artificial intelligence introduces a contradiction into contemporary English language
education: the easier it becomes to produce language, the more important it becomes to
establish whether that language represents genuine learning. A student may communicate
through a machine before learning to communicate independently, while a teacher may spend
less time explaining grammatical structures and more time identifying the intellectual
processes hidden behind a finished assignment. This shift calls for a different understanding
of educational achievement. The central question is no longer whether Al can participate in
the English classroom, but whether its participation strengthens the learner’s independent
voice or gradually replaces it. The future of English language teaching will therefore be
shaped by the decision’s educators make about human judgement, linguistic identity, and the
meaning of original thought.
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