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Abstract

Effective listening is a foundational yet often neglected skill that significantly shapes
classroom dynamics. It is widely recognized as a core component of the learning process.
This research article investigates the pivotal role of cultivating effective listening among
educators and students to foster a positive, productive learning environment. The study
synthesizes current pedagogical theories and empirical evidence to identify key barriers to
active listening, such as digital distractions and passive learning habits. It further explores
practical, evidence-based strategies for integrating listening instruction into daily classroom
practice, including reflective exercises and structured peer interactions. The findings indicate
that a deliberate focus on listening competencies enhances student engagement, deepens
comprehension, reduces misunderstandings, and builds a stronger sense of community and
mutual respect. Ultimately, this paper posits that prioritizing listening skills is not merely an
instructional tool but a fundamental component of classroom management that transforms
the educational space into an inclusive, supportive, and high-achieving environment for all
learners. The study further argues that effective listening not only improves learning but also
expands career and personal development opportunities. Furthermore, this paper examines
how effective listening evolves through meta-cognition and emotional appeal in the learning
process.

Key words: Listening, pro-active classroom, opportunities, meta-cognition, emotional
appeal

Introduction

As an effective listener, 1 will be an effective educator as listening is one of the major
aspects of educational engagement and student interactions, promoting and encouraging
lessons with academic content both inside and outside the classroom (Paramole et al., 2024).
Ultimately, this skill not only increases the likelihood that students will engage with
academic content on increasingly deeper levels over time but it's also vital to establishing an
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appropriate classroom atmosphere (Paramole et al., 2024) (Maras, 2021). Therefore, as one
can see, whether through student inquiry in the form of questions or comments or teacher
utilization of listening skills to adequately respond and engage, listening is critical to
establishing trust and empathy (Newton, 2024). Students and teachers alike need to learn
how to listen to effectively follow a conversation because this process rarely occurs without
someone actively engaging an opportunity for a speaking party to be present, acknowledged
and heard or else their vulnerabilities - or various struggles, in some cases - are dismissed
when they most need good listening skills for appropriate 21st century communication-
focused teaching expectations (Hijas-Larrea et al., 2025). Furthermore, being an effective
listener is one of the best means through which information, thoughts and ideas can be
presented and received through a bi-directional process that makes sense for effective
learning. Unfortunately, listening is secondary to other speaking and language skills for
many educators after talking, which means many students’ oral comprehension and
subsequent actions are poorly supported as well (Rodriguez, 2024). Moreover, there is a lack
of specific development for interpersonal listening teachers which means there's a clear
exclusion of a vital classroom management skill as well (Itzchakov et al., 2022). Therefore,
when one fails to listen appropriately, effective relationships and supportive environments
fall by the wayside when recognition of what's necessarily credible for an engaging educator
fails. Only through good listening skills can students uncover deeper meanings from lessons,
distancing themselves from the quality instruction to which they're provided (Itzchakov et
al., 2022) (Newton, 2024) because without supporting good listening skills, they're unable to
access these ideas and engage well with peers. This makes good listening skills vital for
successful literacy and socio-developmental contexts as they boost academic success
(Malureanu & Enachi-Vasluianu, 2016). Additionally, good listening skills allow students to
navigate any situation where listening and responding are necessary - whether it's reading
lecture instructions or engaging with peers, these skills support personal growth in literacy
social scenarios (Nhan, 2024).

This paper will effectively argue that good listening skills benefit the learner who
has good listening skills benefits personal development and situational environment socio-
academic dynamics. There are not only strong qualitative and quantitative opportunities
connected to good listening for increased student engagement percentages but also viable
avenues for assessing classroom patterns for achievement when these clear ideas are
embedded into lessons. It's not enough for educators to assume that students will develop
these skills as context dictates - these are critical skills that require intentional assessment
through intersections of inclusive pedagogical interventions (Beall et al., 2008) (Swanson,
1997). Although they represent one of the most foundational skills for successful 21st
century learning researched, they're not pedagogically assessed with direct instruction.
Instead, they're often emphasized with secondary importance in a language framework that
suggests reading, writing, speaking and listening (Illum, 2024) (Skyggebjerg, 2024). Yet
with students spending approximately 70% of their day engaged in listening active
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endeavors, they don't maintain effective levels at percentages less than 100% - listening
needs to be taught to a population that often struggles with academic listening - which
achieves disengagement from lesson offerings (Mealings et al., 2023).

Moreover, there's passive engagement without a two-directional appeal; students
without effective listening strategies fail to comprehend what they hear and can't then apply
what they need for permanent understanding (Canpolat et al., 2015). Listening is an academic
skill that needs to be developed through curricula across disciplines rather than making false
assumptions that good listening capabilities will develop naturally overtime (Graves &
Loaiza, 1999). Specifically for ESL/EFL learners, there's exposure and comprehension of
the target language contingent upon proficiency levels, speaking rates and accents available
- and often unclear (Mukhtorova & IIxomov, 2024). In this sense, there's a call for action-
oriented learning dimensions through required pedagogical efforts which help foreign or
international language learners address challenges presented by listening elements founded
through the English language (Ghafar et al., 2023).

By connecting understanding dimensions across communicative competencies there
is often a comprehensive understanding approach that rarely applies to multimodal literacy;
therefore, it's unfortunate that these endeavors fall victim to secondary support (Spies, 2023).
Furthermore, listening as a process is often taken for granted. As a most accessed skill used
in people day to day lives, it's unfortunate it finds itself in the lowest register for vast research
compiled across decades. It seems listening experiences the most rapid gains of any
communicative skill learned; comprehension across all skills indicates if someone has decent
sound production, it makes sense to assume they've mastered listening as well (Ghafar et al.,
2023). It is often noted that reading/writing outpace expectations of what's required through
listening yet second language acquisition is registered by students at levels consistent with
their second languages - overlooked for comprehension (Nishikawa et al., 2024). It's an
unfortunate state of affairs that listening accounts for levels around 40%-50% from a
language perspective and when it's so complicated with active engagement stemming from
rapid comprehension through sound, vocabulary and grammar structure stress, intonation
and rhythm, listening should not be downplayed as anything short of critical (Movva et al.,
2022) (Diaz & Igbal, 2024).

As the least commonly studied practical skill yet with listening comprehension most
critical to 2nd/Foreign Language Acquisition due to assessing multiple components, there
appears to be something amiss when researchers find consistent patterns and trends - but then
do not dedicate specific discourse to the objective realities of listening as a skill that should
never be treated as secondary practical acquisition, especially with theoretical confines of
skill acquisition that serves to render all subcomponents Secondary Language Developed
(Oxford, 1993) (Nhan, 2024).

- B



SP Publications

International Journal Of English and Studies (IJOES)

An International Peer-Reviewed and Refereed Journal; Impact Factor: 8.337(SJIF)
ISSN: 2581-8333|Volume 8, Issue-2(February);2026

Ultimately, effective comprehension is a skill defined by a variety of components
which regulate whether or not students become engaged by this foundational skill across
disciplines based on ease of input's comprehensibility via subject-related approach or
technical capabilities. One must assess whether they're easily learned through listening or
whether listening becomes the most challenging since it's yet another immeasurable
component (Boltiziar & Munkova, 2023). Natural processing ease relative to learning how
to listen - an inherent process no one can control thus TRANSLATED into unobservable
gualities that fail to give credit when students cannot catch up to speed - all adding to the
deliberative difficulty of listening - that's the CHALLENGE - all good comprehension
potential aside - but none researched in conjunction with solid timelines (Allal-Sumoto et al.,
2023).

These findings will provide insight into how intentional meta-cognitive strategy
teaching will differentially impact meta-cognitive awareness and listening skill as applicable
to lower ELLs (Prasongngern & Soontornwipast, 2023) (Yazmin & Clara, 2024) In addition,
this finding will add to an previously vague network of information between emotion and
meta-cognition, and meta-cognition and emotion when it comes to second language listening
acquisition as these two entities are not necessarily in tandem (Wang & Maclintyre, 2021).
This will be furthered in the importance of how meta-cognitive teaching can reduce anxiety
and increase enjoyment during listening tasks for a more beneficial result (Wang &
Maclintyre, 2021). For example, meta-cognitive instruction can teach students tools to reduce
their anxiety and increase their enjoyment simultaneously as meta-cognition encourages one
to focus on what they're experiencing instead of worrying about process and product. Thus
when others cite anxiety as lowering meta-cognitive awareness and emotion as increased
enjoyment ups perspective and comprehension gain (Wang & Macintyre, 2021),
metacognitive teaching can serve as a mediator for these three disparate constructs. In fact,
research indicates that anxiety is negatively correlated to meta-cognitive awareness; the more
anxious one is, the less likely they are to be consciously aware of their meta-cognitive choices
(Wang & Maclintyre, 2021). Conversely, the more enjoyment there is, the more awareness
and comprehension there can be due to broadened perspectives and absorbed understanding
that inherently increases confidence (Wang & Maclntyre, 2021). This is crucial because
metacognitive awareness needs to be implemented with confidence in decision making and
application; if students fail to recognize when they are able to self-regulate, their potential
concerning listening skill will suffer. Therefore, meta-cognitive awareness and self-
regulation need to be taught frequently with blended confidence and competence in these
three areas for growth (Shamsi & Bozorgian, 2024). Ultimately, meta-cognitive awareness
correlates with better self-regulation in learning environments which leads to more beneficial
listening comprehension results (Shamsi & Bozorgian, 2024) (Robillos, 2023). In fact, using
information purposefully with meta-cognitive strategy implementation led to increased
meta-cognitive abilities in lower proficiency ELLs regarding intricate means and vague
intentions over extended periods of time (Prasongngern & Soontornwipast, 2023) (Shamsi

.
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& Bozorgian, 2024). The more L2 learners can make conscious choices about their listening
comprehension choices, the better the results. Meta-cognitive strategy instruction can raise
high expectations for low proficiency learners by supporting their attempts in ambiguous and
intelligible communications (Wang & Maclntyre, 2021). However taking a solely strategy
informed approach can decrease the comprehension of clear, indisputable input as cognition
resources are focused on aligning with the instructor instead of processing. Therefore the
benefits outweigh the disadvantages; these low proficiency learners need additional support
in order to acquire the self-regulatory skills that will soon enable autonomous learning.

Relevant findings indicate that previous listening success is positively correlated
with enjoyment and negatively correlated with listening anxiety (Wang & Maclintyre, 2021)
thus good skill may mean less enjoyment but also less anxiety when assessing improvements
for metacognitive awareness; those who successfully apply learned strategies may have
enhanced intuitive emotional response.
Discussion

The discussion will center on how emotional interactivity - or lack thereof - between
the meta-cognitive strategy use and substance during planned instruction legitimizes
successful proportions later determined through meta-analysis. This will connect to
information within the literature on self-regulated learning (Zeng & Goh, 2018) and how
increased metacognitive awareness for low level learners correlates to a direct level of ease
for desired results regarding reciprocal learner autonomy (Zeng & Goh, 2018) (Prasongngern
& Soontornwipast, 2023). For example, it will relate to collaborative learning settings that
foster intentional metacognitive growth while reducing listening anxiety over time. Over
time during experimental control peers may collaborate where direct instruction fails;
intentional meta-cognitive strategies may arise from peer input or collaboratively used tools
and multimedia compensation where vocabulary deficits or mishearing occur and social
overlap aids co-construction of comprehension (Shamsi & Bozorgian, 2024).
Comprehensive input is readily available in many pockets; educators can easily employ
comprehensive input for accessible listening instruction which promotes motivation and
willingness (Shamsi & Bozorgian, 2024). Based on distinctions in learning between
cognitive stressors - socio-cultural stressors versus meta-cognitive - using a multimodal
approach fosters deeper understanding through collaborations (Shamsi & Bozorgian, 2024);
research indicates the positive impact of multimodal input in multimedia listening settings;
comprehensionattributesassessedfromcomprehensiveaccessibility/comprehensibility/multi
modalities (Shamsi & Bozorgian, 2024).

Collaborative learning indicates significant improvements to overall listening
comprehension in studies where meta-cognitive awareness fostered integrated instruction
and strategic use; with educator mediation supporting active interaction, lower level learners
who hardly understand source material have enough to discuss on par with their more
proficient peers' collaborative input through reciprocal negotiation. While time may be an

.
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issue without ongoing access to classroom input at all times for each minute use of complex
linguistic patterns for proper discussion framing - inclusive of kinesics or phonetic
expectations - authenticated video input may mediate deeper understanding through
negotiated meaning acquisition based on generalized terms. This interaction facilitates
successful co-construction of meaning through discussion which allows for more voices to
potentially find successful solutions for listening comprehension concerns - and further meta-
awareness - than any other constructs which relate through multiple studies (Shamsi &
Bozorgian, 2024).
Conclusion

In addition to why this multimodal input arises from motivation and positive attitude
growth for similar expectations over time (Shamsi & Bozorgian, 2024), multimodal
collaborative input improves both listening and vocabulary for L2 learners (Shamsi &
Bozorgian, 2024). How an environment positively develops fosters similar results for
prospective learners; previous studies have shown such an approach cultivates a productive,
positive classroom environment for lifelong acquisition potential and active listening skills
developed regardless of authenticated materials (Shamsi & Bozorgian, 2024). This holistic
approach facilitates learnings where cognitive/socio-affective/metacognitive reasoning
processes become high developmental constituents for talented communicators (Shamsi &
Bozorgian, 2024). Authentic input fosters authentic connection with equity accommodations
ideally providing accessible holistic pathways where L2s receive guidance regardless of long
term deficits. Ultimately Shamsi & Bozorgian champion how connections foster motivation
which facilitates solutions for unique constituents since integrated approaches to instruction
challenge context naturally inherent to L2 acquisition which supports autonomous
development down the line in complex dynamics. Shamsi & Bozorgian also provide
authentic input options that authentically meet wellness strategies that enable inquiries into
those who feel well with authentic resources at hand. However idealized conditions require
contextual application and compromises so it's critical not to generalize a novel approach but
rather space it out whenever possible to promote specific ideal results without over relying
on extra measures in insufficient student populations. Therefore qualitative explorations
must be rendered into the un-researched realities of meta cognitive instruction through in-
person interviews/observations that challenge what was theoretically noted - in practice hour
limitations might impact insight into time devoted by students actual
implementation/response/deviation - whether further inquiries could ascertain trustworthy
cross-checks against field notes versus untrustworthy log notes versus outside investigations
- whether observational log files could note variances - and whether detail gleaned from self-
regulated online environments could find comparable discrepancies in log behavior
differences/insights in virtual spaces vs. physical classrooms (Jing et al., 2019).
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